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Abstract 
 Many countries including Indonesia put their consideration on the benefits of textbooks in 
ELT classrooms. The prescribed English textbook is published by Indonesian Ministry of 
Education and Culture is developed to achieve the objectives of ELT stated in K13 (Curriculum 
2013). This article aims to examine the motives behind the production of the prescribed English 
textbook by the Indonesian government. The result indicates that cultures are the main motives. 
The authors of this textbooks may want to focus on building students’ character to be more 
nationalistic, being proud of Indonesian rich cultural heritages and the country rich biodiversity. 
However, Indonesian government through its authors need deliberately to teach the flexibility 
toward different conditions of students in this country.     
Keywords:  English textbook, Cultural motives, Curriculum 13.  
1. Introduction 
The use of the textbook in ELT is beneficial for both teacher and students because it 
provides several ready-made teaching materials along with the exercises in triggering students’ 
understanding. Some researchers argue that textbook is a vital part of supporting both teacher and 
students in achieving the objectives of ELT. Tok (2010) found forty-six Turkish primary English 
teachers’ positive perceptions toward English textbook in their classrooms. The textbook contains 
guides about how the textbook can be used for the low proficiency or vice versa. The activities 
incorporate individual, pair, and group work. It also integrates the four language skills along with 
other important aspects of ELT such as vocabulary development. The textbook is generally 
realistic. Moreover, the materials are not portrayed any negative stereotypes. It can be claimed that 
this textbook may ease English teachers to deliver teaching materials on the four skills and other 
English components. Besides, it may encourage students’ participation in the classroom. 
 Richards (2011) depicted the benefits of Malay English textbook for primary schools. The 
textbooks in Malay are in line with syllabus. The activities embrace various ELT methodologies. 
The teaching materials match with students’ age, needs, and interests. The layout is attractive and  
interesting. The combination of texts and pictures can help students to be more excited in English 
learning. Besides, it is also cost-effective since it was provided by the government for free.   
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Salehi, Khadivar, Babaee, and Singh (2015) argued that English textbook for Iranian 
medical students is designed based on the students’ linguistic needs. For example, the reading texts 
match students’ level; relevance of topics; and the grammatical order is explained from the easiest 
to the complex ones. By considering students’ needs in constructing a textbook, it really supports 
students to develop their English competences based on their learning goals,  
BinObaid (2016) claimed that English textbook is the foundation of English language 
program in Saudi Arabia. It provides well-organized of heading and sub-titles, clear instruction, 
covers all productive and receptive skills. The language used and teaching materials are based on 
the real-life situation, free from grammatical errors, and completed with attractive pictures. As 
aforementioned previously, it is crystal clear that this English textbook delivers rich components 
in supporting teachers and students to acquire and practice English effectively and efficiently.  
 
2. Some Pedagogic Theories underpinning the construction of Indonesian Textbooks 
Indonesian Ministry of Education and Culture had done several ways to support the 
effective ELT in Indonesia by reconstructing the curriculum and re-designing English textbook. 
Before discussing how the current English textbook looks like, it is also paramount to explain 
about the curriculum development in Indonesia. The curriculum in Indonesia had undergone 
several revisions and the current one is known as K13. This curriculum uses four theoretical 
frameworks such as model of competence, model of language use, model of language literacy, and 
stage of language learning. Moreover, the six competencies of Communicative Language Teaching 
(CLT) by Celce-Murcia (2007) is adopted as the model of competence in K13. The six 
competencies are; (1) Sociocultural competence which refers to students’ way to use English 
appropriately in a social and cultural context of communication. (2) Discourse competence refers 
to the students’ way of constructing and interpreting both oral and written form of English. (3) 
Linguistic competence refers to students’ understanding on English phonological, lexical, 
morphological, and syntactic system. (4) Formulaic competence refers to students’ understanding 
of the frequency of language use in daily life interaction both formal and informal context. (5) 
Interactional competence refers to students’ understanding on how to use an appropriate speech 
acts, gestures, eye contacts, intonations, etc. (6) Strategic competence refers to students’ learning 
strategy in acquiring English. Hence, English teachers should consider the six competencies of 
CLT explained above in teaching learning process since it is enabling the students to use the 
appropriate English for their interaction.  
In model of language use, K13 adopted three functions of language from Halliday (1978): 
(1) ideational function which means to express and construct ideas or information, (2) 
interpersonal function which means to interact one another, and (3) textual function which means 
to construct coherent and cohesive texts. After completing the whole class activities, students are 
expected to be able to use English in these three functions both oral and written contexts. Third, 
model of language literacy. Four levels of model of language literacy   adopted from Wells’ (1987) 
notion is used in K13. Those are performativity, functional, informational, and epistemic. 
Performativity level refers to students’ competence to listen, speak, read, and write in English. 
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Functional level refers to students’ ability to use English for a variety of functions such as to write 
a diary. The informational level refers to students’ capability to access some information in 
English. And epistemic level refers to students’ aptitude to explain the information that they have 
accessed.  
Fourth, stages of language learning are based on the order of how language learners learn 
a language. Saville-Troike (2012) which declares that language learning model is designed based 
on how students acquire English. The literal focus of K13 is how to develop students’ 
competencies to produce oral and written discourse, as there are two cycles in the curriculum: the 
speaking cycle and the writing cycle. The speaking cycle is taught earlier than the writing cycle 
because the written form is more complex compared to the oral form (Putra, 2014).  
 Indonesian Ministry of Education and Culture develops prescribed English textbook for 
elementary, junior high school, and senior high school levels: When English Rings a Bell.  This 
article attempts to examine secondary textbook namely “When English Rings a Bell”. The 
secondary textbooks were chosen as the focus of analysis since any information provided in the 
text book may influence students’ cognitive and behavior. The secondary students have a great 
ability to imitate something and easy to doctrine. Hence, it is crucial to embed various positive 
vibes in teaching learning material in an attempt to create students’ positive behavior. It also needs 
an up to date and rich information to introduce to students in order to widen their understanding 
and sharpen their way of thinking.   
 Stang and Story (2005) argued that the early stage of adolescence is a period of great 
cognitive development. Harmer (2007) also stated that students in the age of adolescents’ relative 
success as language learners. They have a greater ability for abstract thought and a greater 
commitment to what they are doing once they are engaged. Eventually, in designing textbook for 
secondary levels, government should consider students’ cognitive development. Therefore, it is 
paramount to deliver an appropriate teaching material.  
 “When English Rings a Bell” (Kementerian Pendidikan dan Kebudayaan RI, 2013) 
consists of teachers’ book and students’ book. Teachers’ book contains guidelines for utilizing 
teaching materials along with the teaching strategy and several learning activities. In addition, 
students’ textbook is developed with attractive layouts such as colorful pictures and interesting 
materials (g a song, a greeting card, a diary, etc.). The focus of students’ textbook is providing 
wider exposure of communicative competences such as greeting their teacher and friends in 
English, asking a question in English. This textbook cover both receptive and productive skills and 
other English elements such as vocabulary and grammar. Almost all materials provided are based 
on students’ real-life activities such as students’ school routine (cleaning the classroom, having 
lunch in the canteen, flag ceremony, etc.) and students’ house routine (cleaning the bedroom, 
cooking, doing homework, etc.). Furthermore, the scientific approach was used as the delivery 
presentation by this textbook (observing, questioning, associating, and networking). In the stage 
of observing and questioning, students are asked to listen carefully to teachers’ reading, repeat to 
what they have already listened, and make a conversation. Students are required to interact each 
other and ask particular questions to the teacher. In the stage of associating, students are asked to 
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discuss each other and make a note taking to analyze collaboratively. While in networking stage, 
students are required to write some reflections on what they have learned in the form of a learning 
journal. Students also need to discuss in a group to share their learning reflections. This section 
aims to examine the motives behind the production of this textbook by interpreting the content of 
the textbook.   
 
3. The cultural elements found in the textbook  
  It is particularly important to understand the cultural motives behind the textbooks since 
textbooks are read by millions of students in Indonesia and there are awide opportunities, while 
the possibility to invest is not only new knowledge but also a new culture. As Matsumoto (2008) 
has pointed out that by understanding the aspects  of culture, students may attain to face the 
complexity of social life. Comprehending culture is the fifth skill beyond the four language skills 
(reading, writing, listening, and speaking). It is important to encourage students to consider various 
communicative contexts existing in societies (Kramsch, 1998). Considering that Indonesia is a 
hugely diverse nation in which there are 300 existing ethnic groups, it is highly crucial to depict 
Indonesian cultural elements to young generation. Hence, introducing cultures in this textbook 
may avoid  misunderstanding among Indonesians since each province has its own uniqueness. 
Cultures include knowledge, belief, law, norms, arts, and customs (Tyler, in Avruch, 1998). 
In addition, Spencer–Oatey (2008) stated that culture is the assumptions and values, orientations 
to life, beliefs, policies, procedures, and behavioral conventions that are used to differentiate each 
member. Moreover, Zegarac (2007) stated that culture can be seen as a motion or creation which 
is already embraced by the earlier generation for an identity and it is still practiced in current 
generation. To sum up, culture is a way of life that grows and is owned by a group of people and 
is passed down from generation to generation including all aspects existing in societies used to 
characterize a person and another one. This article found several cultural aspects transcribed in 
secondary prescribed English textbook “When English Rings a Bell”. They are classified as; (a) 
nationalism, (b) work ethic, (c) Indonesian rich cultural heritages, and (d) Indonesian biodiversity. 
The description of each is presented in the following paragraphs.  
3.1 Nationalism and Tolerance  
The concept of nationalism can be defined as several ways of building, obtaining, and 
preserving the unity of a nation in which tolerance is considered as a sense of respecting the 
differences (Corneo and Jeanne, 2007). Tolerance is understood as allowing, yet not accepting the 
diversity (Driel, Darmody, and Kerzil, 2016).  It can be argued that tolerance refers to an open 
mindedness towards the distinction exist in societies.  
In the First grade of secondary level, several  sentences discuss the celebration of specific 
days of Indonesia such as;  (1) National Days in Indonesia, (1) “Kartini Day”, (2) “National 
Education Day”, (5) “National Awakening Day”, (6) “Reformation Commemoration Day”, (7) 
“Pancasila Day”, (9) “Independence Day”, (10) “Batik Day”, (12) “Indonesian National Armed 
Forces Day”, (13) “Youth Pledge Day”, (14) “Heroes’ Day”,  (15)). The government wants to 
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remind young generation about Indonesian national day in order to embed students ‘nationalism. 
It reminds students to the history of colonialism in Indonesia, and the struggle towards 
Independence Day. It encourages students to think backward about the tragedy faced by 
Indonesians and the remembrance and resentment to colonialism. The government may implicitly 
teach students inappropriate attitudes such as corruption and stealing the rich national treasures 
and heritages for the sake of their own, leading to indifferent attitudes which diminishes the 
nationalism and patriotism. 
In the second-grade textbook, several numbers of sentences explain about rules and 
regulation at school such as; 
(1) “We must come on time to class and to the flag ceremony. If we are late, we must wait outside 
the gate.” (p.27). 
 (2) “We must not wear sandals, T-shirt, or casual wear at any place and at any time during the 
school hours” (p.47).  
(3) “A flag ceremony will be held to celebrate our Independence Day, on Monday, 17 August.  
Attendance is compulsory”. (p.210). 
(4) “Cell phone use is prohibited on school grounds” (p.219).  
Besides, in the third-grade textbook also almost similar to second grade textbook which 
contains regulation at school such as; 
(1) “We must wear a uniform every day”. We must wear the Batik shirt” (p.26).  
(2) “We must not be late to school. We must come on time to class and to the flag ceremony”  
(p.27).  
(3) “They must not wear sandals, a T-shirt, or a casual wear at any place and at any time during  
the school hours” (p.29).   
In regards to the school rules and regulation, the government should not generalize the 
school conditions since Indonesia is very diverse in terms of the school condition. The government 
is supposed to carefully introduce students to the differences. For example, Indonesia has 
thousands of schools located in remote areas with its disadvantaged geographical conditions. The 
infrastructure is far from being adequate, such as the collapsed bridge over the flood, damaged 
roads by landslide, unfinished roads, and lack of public transportation. Some of students even need 
to cross the river to reach school. This kind of condition may put students in great effort to come 
to school on time. This condition may cause the students late to school and they must stay outside 
of the school gate. Prohibiting the late comers to join the class may cause them miss the lessons. 
It was shameful to waste their time by doing nothing outside the school gate. This kind of rules if 
strictly implemented without considering specific factors and condition will inhibit student’s 
development and the chances to obtain knowledge to develop themselves as young generation. 
Another example of the text, “We must not wear sandals and T-shirt”. The positive thing about 
this rule is students possibly learn to obey the rules imposed by the schools and learn to become a 
tidy person. However, the government may fail to see that students in Indonesia are from different 
geographical areas and different economic background. Out of 252 million people, more than 28 
million Indonesians still live under poverty condition. It means that approximately 40% of 
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Indonesian students are still very far from accessible and luxurious school stuff. In developing 
country, it is important that students’ willingness and motivation to learn becomes our priority. By 
allowing students to wear T-shirt and sandals when attending school, disadvantaged students who 
live in very remote and poor areas may not be afraid to attend schools and possibly have the 
opportunity to learn. This textbook may only depict the ideal pictures of school conditions which 
unlikely to teach tolerance, understanding, and sympathy to students. The books are suggested to 
consider this by providing different school conditions since to some extent it will teach students to 
possess greater tolerance.   
3.2 Work Ethic Character Building 
Several sentences in the textbook are trying to teach students concerning work ethics. 
Miller, Woehr, & Hudspeth (2002) defined work ethic as an individual attitude towards his or her 
work regarding the morality, self-discipline, and persistence. It belongs to whether someone’s 
manner is good or bad in an occupation. The authors of this textbook deliver different occupations 
along with their proper work ethic. In the first-grade textbook, some example of the sentences is;  
(1) “My grandfather is a doctor. He examines patients carefully. He works in the hospital” 
(p.156). (2) “My father is a science teacher; he explains parts of a flower to his students” 
(p.162).  
(2) In the second-grade textbook, the sentences are; (1) “Pak Bacu is a Janitor in our school. 
He is a hard worker” (p.146).  
“Zoo keeper feeds the animals every day, clean the animals’ cages, and wash animals” 
(p.71).  
In the third-grade textbook, the sentences are:  
(1) “Today she is in Posyandu until late afternoon. She’s doing vaccination for the babies and 
small kids in my neighborhood” (p.110). 
(2) “I think Mr. Dede is the best English teacher. He gives us many things to do and many texts 
to read, but we enjoy doing that activities” (p.180).  
 Nowadays many people show their disrespectful attitude such as in indiscipline, 
greediness, lack of determination, and commitment toward their own chosen profession. Building 
students’ awareness regarding a good attitude of particular occupation is essential. This textbook 
is also providing students with some example of appropriate work ethic which hopefully to shape 
their mindset to work professionally in their future careers.  
3.3 Maintaining Indonesian Rich Cultural Heritages 
English textbooks also introduce Indonesian rich cultural heritages. As described in the 
first-grade textbook, there are several kinds of Indonesian traditional food such as; 
(1) “I want to eat Manado porridge. I want to eat fresh vegetables and sambal. I want to eat soto 
      Makassar. I want to eat rendang” (p.159). 
(2) “It is a hut. It’s made of bamboos. We like sitting there” (p.174).  
       In the second-grade textbook, the authors also introduce Indonesian heritages such as;  
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(1) “I can play flute, sing folk songs” (p.25). 
(2) ”They are playing congklak”. 
(3) “The book is Malin Kundang” (p.115).  
(4) “There are different kinds of public transportation: train, ojeks, bentors, andongs and   
      delmans”.  
It is essential to announce to young generation that Indonesia has rich cultural herritages 
such as traditional foods like Manado porridge which comes from the city of Manado and the 
surrounding provinces of North Sulawesi, Indonesia, as a popular breakfast. Sambal is condiment 
that has a chili-based sauce. It is very familiar in Indonesia. Soto Makassar is a soup originating 
from Makasar, South Sulawesi, Indonesia. It is made from beef and offal stew with seasoned broth 
made from ground peanuts and spices. Rendang is a spicy meat dish which originated from 
Indonesia especially the ethic group of Minangkabau.  
Besides, this textbook provides Indonesian fairy tale such as Sangkuriang that comes from 
West Java, Indonesia. The story tells about a young man who falls in love with his own mother. 
Another fairytale is Malin Kundang from West Sumatra, Indonesia. It tells about a child who has 
a bad behavior towards his mother.  
Additionally, Indonesian traditional transportations for instance ojeks and bentors which 
are motorcycle-based transportation while andongs and delmans are some transportations which 
make use of horse’s  power. Further, the traditional games like congklak. It is made from wood 
and has several holes to be filled by stones, seeds, or shells.  
In addition, the traditional musical instruments such as Angklung and flute. Angklung is 
made of a varying number of bamboo tubes attached to a bamboo frame. The tubes are carved to 
have a resonant pitch when struck and are tuned to octaves, similar to Western hand bells. It is 
produced from West Java and Banten provinces in Indonesia. Meanwhile, flute is one of the 
Indonesian musical instruments made of bamboo.  
Then, Indonesian handicrafts, for example, Batik, Noken, and Payunggeulis. Batik is a 
textile originated from Java Island, Indonesia. Noken is a multifunctional knotted or woven bag, 
native to the Papua. It is distinctive in usage, which involves being hung from the head. Noken is 
traditionally used to carry various goods and also children. Payunggeulis is an umbrella with 
colorful design. It is from Tasikmalaya, West Java, Indonesia. All of them are Indonesian cultural 
heritages which definitely characterize the uniqueness of Indonesia. Hence, it can be argued that 
this part of textbook is highly authentic. 
3.4 Indonesian Biodiversity  
Another aspect of cultures discussed in these textbooks is Indonesian Biodiversity. Mutia 
(2009) noted that biodiversity denotes the variety of all-natural systems existing on the earth 
including animals, plants, and micro-organism. Thus, biodiversity refers to all life varieties of 
several kinds of organisms on earth. This article may shed light to Indonesian biodiversities such 
as different kinds of Indonesian animals, fruit, vegetables, and spices found in these textbooks. For 
the first grade, the authors of this textbook introduce some animals such as cat, dog, rabbit, 
chicken, duck, cow, horse, turtle, snake, elephant, and bird (p. 94-96). For the second-grade, the 
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authors introduce other animals such as goat, pig, lion, deer, monkey, chicken, tiger, crocodile, 
eel, and rat, along with a little review on the previous textbook animals for example cat, cow, 
rabbit, snake, and elephant (p.68-73, 83, 153).  
Besides introducing the animals, there are several kinds of vegetables such as spinach, 
carrots, long beans, cabbages, cucumbers, tomatoes, onions, garlic, chillies, and kangkung (p.153) 
and some kinds of fruit like guavas, bananas, rambutants, durians, mangosteens, soursops, 
papayas, pineapples, and salak (p.153) which belong to Indonesian vegetable and fruit varieties. 
In short, these books is to make the students aware that Indonesia also has a lot of spices, such as 
pepper, ginger, clove, cinnamon, bay leave, and lemon grass (p.153). Then, for the third grade, 
there are such numerous insects as bat, dragonfly, damselfly, and grasshopper (p.226-227, 234-
235).  
Conclusion 
Obviously, this article shed a light of Indonesia cultures and “When English Rings a Bell” 
textbooks for secondary students produced by Indonesian government is acceptable to be utilized 
as an English teaching material since this textbook delivers authentic teaching materials for 
Indonesian students to know. Wallace (1998) noted that authentic material is carried from the real-
life sources which are crucial for giving the students real information. This goes in line with 
Richard (2011) who argues that authentic material provides cultural resources. In addition, McKay 
(2000) classifies three types of cultural resources such as target culture, students’ own culture, and 
international target culture materials. “When English Rings a Bell” textbook dominantly contains 
students’ own culture materials (local culture references), it eases students’ learning since the 
teaching materials are based on their daily situation. Students do not have to imagine and think 
hard about the other things that do not exist around them. As Thomas (2014) pointed out that in 
teaching foreign languages, providing the surface local authentic materials such as arts, customs, 
food, etc., may raise students’ level of cultural pride and self-esteem in learning a language. Hence, 
local culture references lead students to learn a language effectively. However, several things need 
to be taken into account and improve especially things related intolerance and disrespectful 
manner.  
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